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Over	 the	 period	 of	 the	Millennium	Development	 Goals,	 strategies	 have	 been	 adopted	 to	 address	
both	 demand-	 and	 supply-side	 barriers	 in	 particular	 to	 children’s	 access	 to	 school.	 Notably,	 the	
abolition	 of	 official	 primary	 school	 fees	 has	 contributed	 to	 a	 significant	 increase	 in	 enrolment	 in	
countries	that	were	furthest	from	achieving	universal	access	to	primary	schooling.	This	is	leading	to	
pressure	 on	 secondary	 school	 systems.	 Even	 so,	 it	 remains	 the	 case	 that	 the	most	 disadvantaged	
girls	 are	 not	 completing	 primary	 school,	 let	 alone	 making	 it	 to	 secondary	 school.	 This	 raises	 a	
question	about	the	most	appropriate	support	for	those	who	do	make	it	to	secondary	school.	











• Enables	young	women	school	graduates	to	take	on	a	 leadership	role	as	 ‘Learner	Guides’	 in	
their	local	schools	to	provide	mentoring	and	deliver	a	life	skills	curriculum	
	




subsample,	 we	 analyse	 enrolment	 and	 learning	 outcomes	 for	 1,640	 girls	 from	 six	 districts	 who	
received	 Camfed	 support	 in	 relation	 to	 849	 girls	 in	 comparison	 to	 schools	 who	 did	 not	 receive	
support	 (Camfed	 International,	 2016).	More	 specifically,	 we	 compare	 changes	 in	 these	 outcomes	
between	 the	 evaluation’s	 baseline	 (when	 girls	 were	 in	 Grade	 2)	 and	midline	 (when	 girls	 were	 in	
Grade	 4)	 points.	 We	 use	 logistic	 regression	 models	 to	 assess	 the	 impact	 of	 Camfed	 support	 on	
access,	and	difference-in-difference	models	to	assess	its	impact	on	learning	outcomes.	The	learning	
outcome	on	which	we	focus	is	a	maths	assessment	designed	by	the	National	Examination	Council	of	
Tanzania	 to	 be	 age	 and	 curriculum	appropriate.	 The	 assessment	 took	 the	 form	of	 one-hour	 exam	
scored	 between	 0	 and	 100,	 and	 was	 taken	 by	 girls	 at	 both	 baseline	 and	 midline	 (with	 different	
questions	 of	 an	 equivalent	 level	 at	 each	 time	 point).	 Even	 though	 based	 on	 curricular	 standards,	
scores	were	very	low	at	the	baseline	level,	at	around	12	points	out	of	100	for	girls	and	18	points	for	









make	 sure	 that	 this	 is	 accompanied	 by	 gains	 in	 their	 learning.	 Accounting	 for	 household	 wealth,	
marginalised	 girls	 in	 Camfed-supported	 schools	 were	 18%	 less	 likely	 to	 dropout	 compared	 with	
marginalised	 girls	 from	 comparison	 districts.	 This	 improvement	 is	 primarily	 driven	 by	 Camfed’s	










The	 improvement	 in	 access	was	 also	 reflected	 in	 considerable	 gains	 in	 learning	 outcomes	 among	
Camfed-supported	girls:	on	average,	marginalised	girls	who	received	Camfed	support	almost	tripled	
their	scores	on	the	learning	assessment,	from	11	to	28	points.	This	is	in	stark	contrast	to	equivalent	
marginalised	 girls	 who	 did	 not	 receive	 support,	 who	 made	 no	 significant	 improvement	 in	 their	
assessment	scores.1	This	is	all	the	more	striking	given	that	comparison	schools	were	selected	in	part	
on	the	basis	that	they	had	similar	prior	Grade	4	assessment	scores	to	those	schools	receiving	Camfed	
support	 (Camfed	 International,	 2015).	 In	 addition,	 while	 Camfed	 support	 also	 boosted	 learning	
among	marginalised	boys	(from	17	to	31	points),	benefits	were	greatest	amongst	marginalised	girls,	
thus	helping	to	close	the	gender	inequality	in	learning.		
These	 improvements	 contrast	 with	 programmes	 that	 use	 singular	 conditional-cash	 transfer	




combining	 financial	 incentives	with	pedagogical	 and	other	 forms	of	 in-school	 support	 is	 important	
																																								 																				
1	 This	 pattern	 is	mirrored	 among	 non-marginalised	 girls:	 those	 in	 Camfed	 supported	 schools	made	 sizeable	









for	 learning	 gains	 to	 be	 achieved.	 Given	 though	 that	 the	 assessment	 was	 scored	 out	 of	 100	 and	
based	on	curricular	expectations,	it	is	also	important	to	note	that	there	is	still	a	way	to	go	before	all	
these	children	are	learning	at	the	appropriate	level	for	their	grade.	
2.	 The	most	 marginalised	 girls	 (including	 girls	 with	 disabilities)	 can	 benefit	 equally	 from	 targeted	
interventions		
Using	Camfed’s	marginality	tools	in	the	survey,	we	are	able	to	identify	those	girls	facing	the	greatest	
degree	of	marginalisation,	even	compared	with	 the	other	marginalised	girls	also	 supported	by	 the	
programme.	For	example,	while	some	girls	may	be	targeted	due	to	one	condition	of	need	(such	as	
low	income)	others	may	have	multiple	sources	of	disadvantage	(low	income	and	having	a	long	term	
illness	or	disability).	 Figure	1	 shows	girls’	absolute	 improvement	 in	mathematics	between	Grade	2	




any	 progress	 between	 Grades	 2	 and	 4,	 those	 who	 did	 receive	 support	made	 substantial	 learning	
gains	regardless	of	degree	of	disadvantage.		For	example,	while	the	most	advantaged	girls	receiving	
support	 improved	 their	maths	 scores	 by	 15	 points	 (from	 12	 to	 27),	 the	most	 disadvantaged	 girls	
improved	their	maths	scores	by	17	points	(from	18	to	35).	





even	 though	 this	 is	 not	 a	 central	 aim	 of	 the	 programme.	 	 The	 Camfed	 programme	 for	 Tanzania	
shows	that	all	girls,	regardless	of	whether	they	reported	difficulties	in	seeing,	hearing,	concentration	




Marginalised	 girls	 who	 were	 identified	 as	 having	 mild,	 moderate	 or	 severe	 difficulties	 in	 seeing,	
hearing,	 walking,	 caring,	 understanding	 or	 remembering	 performed	 at	 similar	 learning	 levels	 in	
mathematics	to	marginalised	girls	without	difficulties	(Figure	2).		Mathematics	attainment	before	the	
programme	started	was	12	points	for	marginalised	girls	without	difficulties	or	disabilities,	whereas	it	
was	 11.5	 points	 for	 girls	 with	 mild	 difficulties	 and	 11	 points	 for	 those	 with	 moderate	 to	 severe	
difficulties.	 One	 likely	 reason	 for	 this	 is	 that	 Camfed’s	 work	 with	 the	 Girls’	 Education	 Challenge	





The	 targeted	 support	 benefitted	 girls’	 learning	 across	 the	 spectrum	 of	 mild,	 moderate	 or	 severe	
difficulties.	Once	supported	by	the	programme,	we	find	that	marginalised	girls	significantly	increased	
their	 English	 and	mathematics	 test	 scores	 over	 the	 period	 of	 two	 years,	 regardless	 of	 physical	 or	
mental	 learning	 difficulties.	 For	 example,	 on	 average	 girls	 with	 moderate/severe	 difficulties	
improved	 their	 maths	 scores	 from	 11	 to	 28	 points	 out	 of	 100.	 By	 comparison,	 equivalent	
marginalised	girls	not	supported	by	the	programme	did	not	improve.		In	addition,	it	is	worth	noting	












Children’s	positive	 self-perceptions	are	essential	 to	 their	 learning,	but	 this	 topic	 remains	 relatively	
unexplored	 in	 the	 context	 of	 marginalised	 children	 in	 low-income	 countries.	 Camfed’s	 focus	 on	
promoting	more	inclusive	education	environments	together	with	its	support	of	Learner	Guide	(who	
are	 female	 secondary	 school	 graduates	 from	 marginalised	 backgrounds,	 many	 of	 whom	 had	
previously	been	supported	by	Camfed	(Camfed	 International,	2016))	could	be	expected	to	support	
girls	 with	 low	 self-esteem	 or	 aspirations.	 In	 particular,	 the	 programme’s	 Learner	 Guides	 aim	 to	
expand	the	presence	of	female	role	models,	and	lead	students	through	a	broad	life	skills	curriculum,	
organise	 academic	 study	 groups,	 and	 provide	 counselling	 and	 follow	 up	 on	 students	 in	 danger	 of	
dropping	out.	
During	 Camfed’s	 baseline	 survey,	 girls	 reported	 on	 their	 confidence	 in	 a	 range	 of	 skills,	 including	
working	in	groups,	working	with	other	people,	helping	others,	managing	or	solving	problems,	doing	






to	 improve	 their	 learning	 at	 a	 similar	 rate	 to	 those	 girls	 receiving	 support	 who	 are	 identified	 as	
having	 higher	 levels	 of	 self-esteem.	 At	 baseline,	 girls’	 learning	 differed	 according	 to	 level	 of	 self-
esteem:	 girls	 with	 low	 self-esteem	 achieved,	 on	 average,	 11	 points	 in	 mathematics	 test	 scores,	
whereas	girls	with	high	self-esteem	achieved,	on	average,	13	points.		Yet,	learning	benefits	resulting	
from	Camfed	support	were	seen	across	the	whole	self-esteem	scale,	with	increasing	in	mathematics	











improve.	 Nonetheless,	 Camfed	 support	 shows	 that,	 under	 appropriate	 conditions	 and	 with	 good	
targeting,	it	is	possible	to	level	the	playing	field.		
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